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ABSTRACT
The purpose of the research was to explore the development of social
skills among elementary school children and identify similarities and differences based on socio-demographic characteristics. The research was
conducted in 2017. This study used a sample of 1639 fifth and eighth-grade
students from 17 primary schools in the area of the Central Bosnia Canton.
The obtained findings provided significant results. The high level of selfassessment of social competence was determined. The results also showed
that there is a statistically significant difference between the respondents in
the assessment of social competence with regard to the gender and grade
of the students. The correlation between social competence and students’
school performance was determined. These findings will have their practical application in teaching process, and help teachers and students in the
development of social competence through teaching process.
© 2018 IJCRSEE. All rights reserved.

1. INTRODUCTION
Today’s educational system prepares
children for the life in the third decade of
the 21st century. It is important to foresee the
knowledge that will be necessary for children
in the age in which they’ll live. Therefore, it
is necessary to enable children to master these
skills successfully and develop certain skills
and abilities.
The school of the future aims to develop
the competencies of children. “Competencies
are the general abilities of action based on
knowledge, experience, values and dispositions which an individual has developed while
engaging in educational practice, and they
are related to the improvement of one’s own
qualities and the empowerment that enables a
person to be independent, to be able to cope
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with problems and to deal with nature and society.” (Selimović, 2009, page 424). In order
to achieve social development as a social being, a person must be familiar with the norms,
rules and values of the society in which s/he
lives, as well as to master the skills necessary
for him/her to achieve effective interaction
within that community. A man who succeeds
in this is socially adapted and competent, and
so is a child who has succeeded.
The problem of social competence
was studied in detail by Blažević (2015);
Buljubašić-Kuzmanović, (2008, 2010, 2012);
Katz, McClellan (1999); Opić, (2010); Previšić
(1999, 2003); Zrilić (2010) and others. Suzić
(2005) has dealt with this issue in Bosnia and
Herzegovina.
Since social competences are pivotal, it
is important to analyze its concept in detail.
Meanwhile, it should be noted that it often
happens that social competences are considered as social skills, i.e. it seems there is no
distinction between these two terms. However, it is necessary to emphasize that there are
differences between these two terms. “Skills
include the specific behavior of individuals
(e.g. tolerance, non-violent conflict resolution,
constructive communication), while competence determines how a person uses skills in
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the social environment. We can say that an individual is socially competent if he uses social
skills appropriately and successfully achieves
key personal goals at the same time” (Markuš,
2010, page 435). According to this interpretation, an individual cannot become socially
competent without social skills, or more precisely, without the appropriate use of social
skills. Both terms refer to the ability to deal
with different social situations (Klarin, 2006).
Social competence includes effective
functioning in a social context and consists
of the ability and/or groups of abilities that
make it easier to start, develop and maintain
relationships with people (Brdar, 1993). Brust
Nemet (2015) states that social competence is
the ability to create and align flexible, customized responses to requests, and create and exploit opportunities in the environment.
In the process of competence development, all educational factors should be involved: a family, the social environment in
which the individual lives, the attendance in
preschool and school institutions, friends with
whom s/he gets together, children’s organizations that organize extracurricular activities
and psycho-physical condition of the individual. Katz and McClleyan (1997) emphasize the role of the environment in creating
the context of social development. Family,
school,and peer groups have the most impact
on social development. Peer interaction is a
prerequisite for encouraging social competencies that leads to an individual’s satisfaction. If these relationships are positive and
fulfilled with satisfaction, they maintain positive behavior and motivate students to work.
“Students who have more developed interaction pattern and eager to engage in peer cooperation, make better adaptation and achieve
better learning outcomes rather than students
who avoid social interactions within and out
of classroom” (Buljbašić-Kuzmanović, 2010,
page 193). Thus, peer interaction contributes
to the better achievement of students. Besides,
peer interaction also contributes to meeting individual’s needs. According to the Maslow’s
hierarchy of needs, it is clear that the students’
need for love is met simply through socializing with other children. It is the same case
with the need for respect. “The individual’s
need for others to show respect for him and
to be appreciated by them is of great importance since respect received from others internalizes, contributes to self-esteem and a good
relationship with oneself and others” (ibid.,
page 193).
To what extent the students will de18

velop their social competences through peer
interaction depends on themselves. Their behavior, or the models of the behavior they
have developed substantially determines the
success in social interaction. Likewise, the
emotional and social life of children is an essential prerequisite for the development of
social competence. In order to develop these
competencies, the elements that are related to
social knowledge and understanding are required, and it is these elements that can only
be learned through interaction with others by
creating an experience. However, it happens
that children do not always maintain effective
communication with other children, in another words, they have challenges in interaction.
Such children whose behavior is not accepted
in the group are rejected and they must seek
for new adaptation models. For this reason,
older children tend to look for smaller groups
of children with similar preferences in order to
establish those relationships and to feel equal
with other children.
Social competence and its development through the educational system constitute “a new approach to upbringing” (Goleman, 1997). This approach contains a series
of abilities that belong to empathy, expression
and understanding of one’s own feelings, ability to solve problems in cooperation with others, even friendship, kindness and respect that
need to be learned through social interaction.
Due to all this, the role of peers in the development of social competence is significant
for every individual, because it ultimately allows each individual to develop their sense of
belonging, to be accepted and to thus be respected by others and show respect for others.
All this makes an individual a member of a
particular community.
There is a number of strategies that can
strengthen social competence. Katz and McClellan (1999) list the following strategies:
open communication with parents, respect for
children’s feelings, establishment of authority
and trust, positive labeling of children’s character, respect for individual differences, invoking fundamental rules, enhancing prosocial
skills, addressing children’s common sense
and helping children overcome adversity.
These strategies for strengthening social competence can be successfully used by
teachers and parents. The role of schools and
teachers themselves in the implementation
of developmental strategies of social competence is multiple and irreplaceable. For this
very reason, the first objective of this research
is to examine the level of development of so-
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cial competence among elementary school
students.
The second aim is to determine the differences between the respondents with regard
to the gender and grade of the students.
The third objective is to determine the
correlation between the level of development of students’ social competence and their
school performance.

pose of the instrument, the problem of the
study that is being investigated and the way of
responding to the items.
The second part of the questionnaire refers to the scale items. The Likert’s five-point
scale was used in order to obtain participant’s
preferences or degree of agreement, (1 - never,
2 – rarely, 3 - occasionally, 4 - regularly, 5 always).

2. MATERIALS AND METHODS

3. RESULTS

The research on the development of
social competence among students was conducted in May 2017 in the schools of the Central Bosnia Canton. The consent was obtained
from the Ministry of Education, as well as
from all the principals of the primary schools
in which the research was conducted, in order
to carry out this research. Before the survey
was delivered, the respondents were introduced with the significance of the research
and instructed on how to fill out the questionnaire. Each student responded to the questions
voluntarily, by circling the answers which s/he
deemed to be true. The students gave answers
quickly and honestly, and the respondent who
had troubles in understanding the items were
provided additional explanations. The survey
was conducted in such way that the appropriate pace of the research was assured without
any ambiguity. The survey was conducted
during one school class.
The study population consisted of 14732
students from 5th and 8th grades of elementary schools in the Central Bosnia Canton. 1639
students participated in the survey, which is
11,13% of the total study population.
In this study, there were 802 (49%) female students and 837 (51%) male students.
The total population of female is 7066 (48%)
and 7666 (52%) is male students in the Central Bosnia Canton.
This study included 846 (52%) students
from the fifth grade and 793 (48%) students
from the eighth grade.
All the above data in regards to the sample indicate the uniformity of the sample and
the fact that the sample is representative.
The instrument that was used in the
study was the Student’s Social Competence
Questionnaire which consist of 24 items. The
first part of the instrument consists of sociodemographic data on pupils who participated in
the research. Data refer to gender, grade, and
school performance. Besides, this part of the
study includes a brief explanation of the pur-

The first objective of this research was
to examine the level of students’ self-assessment of their social competence development.
The descriptive analysis of each variable was
used to determine the mean value and the standard deviation.
According to the results shown in Table
1, the mean value of the observed variables
ranges from M=2.49 for the item ‘’I would
not like to be the only one in the class who has
all A’s and knows everything.” up to M=4.69
for the item “I am proud of being a member
of my nation, but I also respect the members
of other nationalities.”. Based on a detailed
analysis of the results, it can be concluded that
the respondents rated 19 out of 24 variables
(mode≥4) related to social competence.
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Table 1. Arithmetic mean and standard deviation for 24 items of social competences

Confirmation of the above results is also
found in the summary results for the entire instrument of social competence Table 2.
Cronbach’s alpha coefficient of 0.81 indicates the high reliability and internal agreement of the scale for this sample of respondents.
The arithmetic mean of all items is
M=3.81. It shows that the assessment of
students on the development of their social
competence was above average. This was
confirmed by the results of the One-Sample
t-Test which indicated that the respondents
positively assess their social competence
20

(t=63.74; df=1638; p=0.000; meandiff=0.81,
test value=3).
The standard deviation value of 0.51 indicated that the dispersion around the arithmetic mean was small, which was also confirmed
by the coefficient of variability of 13.39%, and
thus the results were homogeneous.
The skewness value of -0,743 indicated
that the results are slightly negatively asymmetric. Therefore, the results were oriented towards higher values, in another words positive
assessment, in accordance with the direction
of the scale.
The kurtosis value of 1,660 suggested

www.ijcrsee.com

(IJCRSEE) International Journal of Cognitive Research in Science, Engineering and Education
Vol. 6, No. 1, 2018.

that it is a leptokurtic distribution, id est. small tribution (K-S = 0.045; df = 1639; p = 0.000),
dispersion of results around the arithmetic it was accessed in the area of inferential stameans (according to values of the coefficient tistics by parametric statistical tests due to its
of variability). Although the value of the K-S large sample, unimodal distribution, moderate
test indicated a deviation of the normal dis- dispersion, slight asymmetry and kurtosis.
Table 2. Descriptive statistics (sum of social competences)

In order to reduce the 24 manifest variables that the Social Competence Instrument
consist of, we conducted an exploratory factor analysis (method: principal component
analysis). The goal was to determine clusters
that form latent dimensions (collinearity) using the principle of intercorrelation of manifold variables,
The aim was to summarize the manifest
of the collinearity variables on the latent dimensions on the principle of parsimony, that
is, the main components that are composed of
clusters of interrelated sets of variables (main
components).
The Kaiser-Meyer-Olkin correlation
value of 0.886 showed that there is a large
correlation between the particles and linear
dependence among the scattering particles.
KMO is based on the ratio of the sum of the
partial and observed correlations in the matrix.
The specified value indicated that the matrix
was suitable for carrying out a factor analysis.
Bartlett’s test of sphericity (6776,634 p<0.05)
showed a statistical significance, which implied that the matrix of correlations statistically significantly differs from the identity
matrix, which allows the extraction of factors
or the continuation of the implementation of
factor analysis.
The Guttman-Kaiser criterion was used
as a model for stopping the extraction of the
main components. Incipiently, six major components were found with 47.66% of the variance. Since the GK criterion leads to hyper
factorization, Cattell’s scree plot was applied.
We extracted the components on the steep
slope of the graph where there is a sharp drop
in the plot.
This can also be the case when there is
a small number of main components that are
above the limit value of 1, which is a rare case
in the research of education (pedagogy) (Opić,
2012).
From the Cattell’s scree plot, we could
take 3 (or 2 because it’s a better solution to

decrease the number of main components on
the scree plotted by 1). Since we obtained opposite results on the number of main components because the mentioned criteria for stopping the extraction showed different values,
we decided to use a Monte Carlo simulation,
a robust version based on permutations of raw
data. (Figure 1).The five main components are
optima in Figure l.

tence

Figure 1. Scree Plot of Social Compe-

Findings in Table 3 showed a set of manifest indicators of 24 variables of social competences are reduced to “five latent dimensions”
(21,461; 6,664; 5,391; 5,111; 4,731).

www.ijcrsee.com

21

(IJCRSEE) International Journal of Cognitive Research in Science, Engineering and Education
Vol. 6, No. 1, 2018.

Table 3. Characteristic Roots (LAMBDA) matrix of inter-correlation of social competence

In order to determine the realistic structure of the latent dimensions of social competence, according to the assessment of elementary school students, the rotation of the main
components was performed and five interpretive main components were obtained: Consistency with the goals of the group and relationTable 4. Pattern matrix

22

ships in the group, Respect for diversity and
tolerance towards others, Collaboration and
sensibility for others, Effective communication and understanding of other individuals,
and Supporting others and the sense of positive affiliation (Table 4).
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The obtained factor structure was
satisfactory, although some variables had
double-factor solutions (v12, v22). Saturation of two variables two factors were evident. Although no pure Thurston structure
was obtained, the conducted rotation with
iterations showed the best factor structure
of the latent space of the observed variables (criterion of factor loading is 0.37).
The obtained factors represent subscales for which a descriptive statistical
analysis is presented. Descriptive analysis of
each sub-scale was used to determine mean
values and standard deviations (table 5).
According to the results shown in Table 5, the mean values of the sub-scales range
from M=3.00 for the third subscale ‘’Collaboration and sensitivity for others’’, up to the
mean value M=4.33 for the subscale “Respect
for diversity and tolerance towards others”.
The first subscale - Consistency with
the goals of the group and relationships in
the group, refers to the students’ assessment
of how they behave when they are leaders
and when they follow the leader in a group
in regards to activities and cooperation in
the group, listening carefully and appreciating the opinion of others in the group.

The second subscale - Respect for diversity and tolerance towards others, refers
to communication and socializing with others
and those who are different from us, as well
as respecting interlocutors in communication.
Collaboration and sensibility for others is a subscale that refers to sensitivity towards classmates and accepting the
opinions of others when there are arguments and explanations for their behaviors.
The fourth subscale - Effective communication and understanding of others
refers to focusing on the scope of communication in appropriate manner, understanding the problems and behavior of others, as well as respecting interlocutors.
Supporting others and the sense of
positive affiliation refers to helping others
when they are in need, a sense of belonging to the environment in which one lives
with all the diversities, helping and respecting others and their differences appreciating
their achievements, as well as being proud
of who you are and where you belong to.
Based on a detailed analysis of the
results, it can be concluded that the respondents rated 3 out of 5 subscales
(mode≥4) related to social competences.

Table 5. Arithmetic mean and standard deviation for five subscales of social competence

The second aim is to determine the differences between the respondents with regard
to the gender and grade of the students. There
is a statistically significant difference of arithmetic means between boys and girls within the
subclasses:
Consistency with the goals
of the group and relationships in the group
(t=-8,899; p=0,00); where the value for male
students is M=3,88 and M=4,22 for female
students. The Mean values for the subscale Effective communication and understanding of
other individuals is M=3,29 for the male students and M=3,57 for the female students (t =
-7,067; p=0,00).
A statistically significant difference is
evident in the subscale of Supporting others
and the sense of positive affiliation where the
mean value is M=4,13 the male students and
M=4,34 for the female students with the value

(t=-6,242; p=0,00). This result showed that
there is a statistically significant difference
between the male and female students’ assessment of social competence. In another words,
the female students assessed the development
of social competence more positively. The female students have a statistically significant
higher assessment of 4 out of 5 subscales of
social competence (on the scale Collaboration
and sensibility for other individuals the male
students indicated higher level of social competence than the female students).
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Table 6. Differences in assessments of the development of social competence with regard
to the gender of students

The results of social competence in regards to the grade that the students are attending, showed that there is a statistically significant difference in arithmetic means at the level
(p <0.00) between the students of the fifth and
eighth grade of elementary school, since the
value (t = -6.744; p = 0, 00) Table 7.Fifth-grade
students indicated the development of social
competence with higher values, compared to
the eighth-grade students. In three subscales
at the level (p <0.05) a statistically significant
difference was observed. By comparing arithmetic means, it can be concluded that the students of lower grades more positively assessed
the development of social competence compared to the students of the eighth grade in the

24

subclass of Consistency with the goals of the
group, the value of the arithmetic mean among
the students of the fifth grade was M=4.20 and
M=3.89 for the 8th grade students.
Another positive assessment of students
of the fifth grade is also found in Supporting
others and the sense of positive affiliation
(M =4.47; M = 3.98) as well as for the subclass - Collaboration and sensibility for others
where (M = 3.05; M = 2.94) in favor of the
fifth-grade students.
Student’s assessment for the subscales
Respect for diversity and tolerance towards
others and Effective communication and understanding of others did not provide statistically significant differences.
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Table 7. Differences in assessments of the development of social competence with regard
to the students' grade

The third objective was to determine Based on the results presented in Table 8, it
the correlation between the level of develop- can be concluded that there is a statistically
ment of students’ social competence and their significant low positive correlation (r = 0.22
school performance. The results are presented **; p <0.01) between students’ school perforin Table 8.
mance and the development of social compeIn order to measure the correlation, the tence.
Pearson’s correlation coefficient was used.
Table 8. Correlation (Pearson) between social competence and students' school
performance

A statistically significant and positive
correlation exists between students’ school
performance and all five factors that were
treated as subscales: Consistency with the

goals of the group and relationships in the
group (r=0,23**), Respect for diversity and
tolerance towards others (r=0,13**); Collaboration and sensibility for others (r =0,08**);
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Effective communication and understanding
of others (r=0,10**); Supporting others and a
sense of positive affiliation (r=0,17**).
A statistically significant and positive
correlation also exists between all factors,
as well as between the factors and the overall subscale of development of social competence.
Although statistically significant correlations were observed, caution should be
used while making generalizations. In another
words, the size of the sample can affect statistical differences or correlation and refer to
the potential increase in Type I error. Thus,
observed correlations can be considered as indications rather than generalization.

4. DISCUSSION
The research aimed to examine the development of social competence among students and the impact of various socio-demographic indicators on this development The
development of social competence is above
average (M=3,82) and (t=63.74; df=1638;
p=0.000; mean diff=0.81, test value=3), which
indicates that the level of students’ self-assessment is high.
The results also indicated negative
asymmetry, and thus the positive assessments
of the development of social competence is
evident.
The kurtosis values indicated elongation
curve, so the results were grouped around the
arithmetic mean. In other words, the arithmetic mean was well represented by the data, the
results were correctly distributed and represented a reflection of the situation in the population.
The development of social competence
was observed among students of elementary
schools. Hence, the results obtained were
a result of the influence of the teaching process that can be considered as successful. The
results of this survey were consistent with
previous research. Fabra-Brell and RomeroNaranjo (2017), in an experimental study on a
sample of second-grade secondary school students, showed that social competencies methods can be improved through BAPNE.
The findings of this research confirmed
the results of the research conducted by
Jašarević, Jašarević, Hadžić (2016) since the
value of the arithmetic mean of all indicators
of social competence was very high (M=3.94).
Ključević (2008), using the experimental treatment while having a workshop with
26

students promoted the development of students’ social competence through the development of self-confidence, encouraging students
to accept and show respect for diversity, developing openness for cooperation, teaching
students about nonviolent conflict resolution,
developing and encouraging the empathy. The
analyzed results of the research indicated that
“social competence includes empathy, communication skills, tolerance, co-operation
and mutual assistance, responsibility towards
oneself and others, determination in performing tasks, delaying satisfaction, controlling
violent behavior, expressing feelings of value, uniqueness and positive image of oneself
(Mlinarević-Tomas, 2010, page 144).
“Since social interactions involve a series of social skills, socially competent children align their behavior with others by finding
a common language, exchanging information
and examining similarities and differences according to acquired prosocial skills” (BrajšaŽganec, 2003, page 25).
Therefore, social competence can be encouraged using various approaches through a
curriculum reform that will precisely define
ways to do so. “An effective approach to design a teaching curriculum that promotes the
development of students’ social competence
requires that a teacher constantly stimulates
and shapes his/her own social competencies in
order to effectively apply them in the teaching
process and initiate activities for social development (education for community life, education for non-violence) . A teacher’s competencies need to effectively promote the structure
of the content of social education in an appropriate form (Jurčić, 2010, page 2007).
Teacher’s social competence in the educational process, that are enriched with advice, dialogue, coordination, guidance, motivation and guidance of students, significantly
influences a student’s orientation towards the
development of individual opportunities, abilities, independence of acting using knowledge
and behavior appropriate for cultural and social beings (Previšić, 1999).
The motivation of students is important
for the development of social competence.
The influence of motivation was examined by
Magelinskaitė et al. (2014), who found a positive correlation between social competence
and student motivation.
However, Babić, Čikeš and Buško
(2015) warn that the results obtained during
the assessment of socio-emotional competence can be the result of upbringing and cultural influences and not the actual representa-
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tion of the socio-emotional competence of the
respondents. Therefore, it is important to emphasize that “The results of the research show
that encouraging the development of social
competence in schools positively influences
numerous areas of student behavior and experience - decreases the incidence of unintended
and risky behaviors, significantly improves the
quality of relationships with peers and adults,
besides a positive correlation between academic achievement and cognitive competence
was observed” (Markuš, 2010, page 442). Of
course, all these remarks should be taken into
account while making conclusion on the development of social competence.
The differences between respondents in
the assessment of social competence has been
significant in regards to the to socio-demographic characteristics.
It is evident in this study as well. The
significant differences in regards to the gender
of the students were found for all subscales, as
well as for the social competence as a whole.
Female students have assessed more positively Consistency with the goals of the group and
relationships in the group; Respect for diversity and tolerance towards others; Effective
communication and understanding of others;
Supporting others and the sense of positive
affiliation. Meanwhile, male students on the
other hand, positively assessed only Collaboration and sensibility for others. These findings point to a different assessment of social
competence in which female students perceive the segment of personality development
more positively than male students.
The findings of some other studies confirm the results of our research. Dražić (2016),
Magelinskaitė et al. (2014), stated that female
students indicated a higher level of development of socio-emotional competence.
Research conducted by Jašarević,
Jašarević, Hadžić (2016) completely validate
the results of our research, as they observed
that female students have more developed
social competence. According to Denham et
al. (2010); according to Brajša Žganec and
Hanžec, (2015) boys face more challenges
in social adjustment and tend to show inappropriate behavior in social interactions to a
greater extent than girls, which leads to the
conclusion that girls have a higher level of development of social competences.
The findings by Tatalović-Vorkapić and
Lončarić (2014) also indicate the fact that
girls have more developed social skills, selfcontrol, enjoyment of research and emotional
stability.

The confirmation of the differences
between boys and girls is also found in the
results of the research conducted by Šipek
(2016), Dražić (2016). They have concluded,
using a sample of first and second-grade students, that girls have better developed social
skills. The results of the Brajša-Žganec and
Slunjski (2007) study revealed that women in
their young and adult age behave prosocially
compared to men. Confirmation of differences
in social skills with regard to gender is also
found in the research conducted by Buljubašić
Kuzmanović and Botić (2012). They concluded that girls assess their social skills more
positively than boys. However, Vinaj (2014)
using a sample of second, third and fourthyear high school students found that there was
no statistically significant difference between
the respondents regarding gender in the development of social skills. Ali, Singh, Smekal
(2011) concluded the same. They confirmed
that there was no difference between the boys
and girls sample of 300 adolescents. All of
the above results indicate that there are differences between boys and girls in regards to the
development of social competences, but those
differences disappear when students get older.
The results of social competence in this
study in regards to the grade that the students
are attending, show that there is a statistically
significant difference between students of the
fifth and eighth grade of elementary school.
The fifth-grade students assessed the development of social competence with higher values
compared to the eighth-grade students. These
findings indicate that teachers pay more attention to co-operation with students and helping them when needed outside the classroom,
however this cooperation lacks in the classroom. The result of this study suggests that
teachers should find ways to communicate
with students in order to help students and to
establish a better co-operation that will promote social competence. Research conducted
by Šipek (2016) reported that the eight-yearold students have more developed social skills
compared to the seven-year-old students.
The findings of Dražić’s (2016) research
demonstrated that students of higher grades
of elementary school achieve better results on
twenty out of twenty-two variables. In other
words, they showed a higher level of socioemotional competence.
In this research, we also explored the
connection between social competence and
students’ school performance. The results
showed that there is a correlation between
students’ school performance and social com-
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petence. This means that better performance
develops the quality of social competence.
In other words, children with more advanced
social competences also perform better in
school. Studies by Elias, Haynes, (2008) and
Magelinskaite (2011) also confirmed the positive relationship between social competences
and school performance.
Buljubašić Kuzmanović, Botić’s (2012)
findings confirm the results of our research.
Namely, based on a study of students of the
fifth and seventh grade, they showed that students with better academic achievement have
better developed social skills.
The influence of school performance
on the development of social skills was also
examined by Vinaj (2014) , and she came to
the conclusion that the effect of school performance on social skills as well as on responsibility and competence proved to be significant. Furthermore, the post hoc analysis
showed that a statistically significant difference occurred between a group of straight-A
student and their B-average counterparts. The
results indicated that straight-A students have
more developed social skills than B-average
counterparts. Research conducted by Pečjak,
Levpušček, Valenčič Zuljan, Kalin, Peklaj
(2009) also confirms the difference in the development of social skills with regard to school
performance. All these studies imply a correlation between school performance and social
competence, which confirms the fact that better students are also socially competent.

5. CONCLUSION
The purpose of the research was to explore the development of social skills based on
gender and grade of the students and to investigate the correlation between social competence and students’ school performance.
The research was conducted among the
students of the fifth and the eighth grade, an
based on the analysis of the results we reached
the following conclusions:
We examined the assessment of social
competences through 24 items. The results
showed that the students indicated a high assessment on the development of social competence.
The results of the development of social
competence in regards to gender and grade
that the students are attending, showed that
there is a statistically significant difference between the respondent groups.
Based on Pearson’s correlation coeffi28

cient it can be concluded that there is a statistically significant correlation between students’
school performance and the development of
social competence. Based on the analysis of
the results, it can be concluded that the research objectives have been fulfilled.
It is evident, as confirmed by the results
of our research that social competence is an
important social phenomenon, significant in
the life of every individual. The development
and usage of social competences should not
be underestimated for the purpose of personal progress, development and self-assertion.
The task of the school and the management
of the school is to raise teacher’s education
to a higher level, to provide permanent professional development for teachers, to enable
them to work with students in order to develop
socio-emotional competence. The goal which
we aim to achieve is to prepare students for
quality and creative communication and interaction in the social environment. The development of social competence can be achieved
in different ways, through interactive learning,
cooperative learning, through extracurricular
activities, various ecological activities, etc.
This study has several limitations. The
first limitation is the fact that the development
of social competences was determined by the
self-assessment of respondents through transversal research. Additionally, research should
also be conducted in other Cantons in the Federation of Bosnia and Herzegovina, the Brcko
District and the Republika Srpska. In order to
eliminate deficiencies in research, longitudinal or experimental research needs to be carried out, and teachers and other factors of the
teaching process need to be included as well.

ACKNOWLEDGEMENT
We are grateful to headmasters, teachers, and students from 5th and 8th grades of elementary schools in the Central Bosnia Canton
for participating in the project.

est.

Conflict of interests
The authors declare no conflict of inter-

REFERENCES
Al-Ali, M. M., Singh, A. P., & Smekal, V. (2011). Social
anxiety in relation to social skills, aggression,
and stress among male and female commercial
institute students. Education, 132(2), 351-362.
http://go.galegroup.com/ps/anonymous?id=GA
LE%7CA278759334&sid=googleScholar&v=2

www.ijcrsee.com

(IJCRSEE) International Journal of Cognitive Research in Science, Engineering and Education
Vol. 6, No. 1, 2018.
.1&it=r&linkaccess=fulltext&issn=00131172&
p=AONE&sw=w&authCount=1&isAnonymou
sEntry=true
Babić Čikeš, A., Buško, V. (2015). Emocionalna inteligencija u ranoj adolescenciji: korelati sposobnosti upravljanja emocijama i predikcija
školskog uspjeha. [Development of Emotional
Intelligence in Early Adolescence:Abilities
in Prediction of School Success.]. Društvena
istraživanja, 24(1), 21-45.http://hrcak. srce.
hr/138437
Blažević, I. (2015). Utjecaj školskoga kurikuluma na
socijalni razvoj učenika [The Impact of the
School Curriculum on the Social Development of Pupils. Doctoral thesis.]. Filozofski
fakultet, Zagreb. http://darhiv.ffzg.unizg.hr/id/
eprint/5871
Brajša- Žganec, A., (2003). Dijete i obitelj. [Child and
Family.]. Jastrebarsko: Naklada Slap.
Brajša-Žganec, A., & Hanzec, I. (2015). Self-Regulation, Emotion Understanding and Aggressive
Behaviour in Preschool Boys. Croatian Journal
of Education: Hrvatski časopis za odgoj i obrazovanje, 17(Sp. Ed. 1), 13-24. https://hrcak.srce.
hr/137683
Brajša-Žganec, A., & Slunjski, E. (2007). Socioemocionalni razvoj u predškolskoj dobi: povezanost razumijevanja emocija i prosocijalnoga ponašanja.
[Socio-emotional Development in Pre-school
children: A Correlation between Understanding
Emotions and Pro-social behavior.]. Društvena
istraživanja: časopis za opća društvena pitanja,
16(3 (89)), 477-496.
Brdar, I. (1993). Što je socijalna kompetencija. [What
is Social Competence?]. Godišnjak Zavoda za
psihologiju, 2, 13-22.
Brust Nemet, M. (2015). Socijalna kompetencija polaznika pedagoško-psihološke i didaktičkometodičke izobrazbe. [Social Competence of the
Attendants of the Pedagogically - psychological
and Didactically - methodical education.]. Magistra Iadertina, 9(1), 99-109. https://hrcak.srce.
hr/137245
Buljubašić Kuzmanović, V. (2008). Odnos socijalne
kompetencije i ponašanja učenika. [The Relationship between Social Competence and Students’ Behavior.]. Doktorska disertacija. Zagreb: Filozofski fakultet.
Buljubašić Kuzmanović, V., & Botić, T. (2012). Odnos školskog uspjeha i socijalnih vještina kod
učenika osnovne škole. Život i škola: časopis za
teoriju i praksu odgoja i obrazovanja, 58(27),
38-53. https://hrcak.srce.hr/83154
Buljubašić-Kuzmanović, V. (2010). Soziale Kompetenzen und Beziehungen unter Gleichaltrigen in der
[Social Competencies and Peer Relationships in
the School.]. Schule. Pedagogijska istraživanja,
7(2), 203-203. http://hrcak.srce.hr/118097
Denham, S. A., Ji, P., & Hamre, B. (2010). Compendium of preschool through elementary school
social-emotional learning and associated assessment measures. Chicago, IL: Collaborative
for Academic, Social, and Emotional Learning
and Social and Emotional Learning Research
Group, University of Illinois at Chicago.
Dražić, L. (2016). Procjena socijalno-emocionalnih
kompetencija djece rane osnovnoškolske dobi
[Assesment of Social and Emotional Competences of Early School-age Children.]. (Doctoral dissertation, University of Zagreb. Faculty of

Education and Rehabilitation Sciences.). https://
urn.nsk.hr/urn:nbn:hr:158:212118
Elias, M. J., & Haynes, N. M. (2008). Social competence, social support, and academic achievement in minority, low-income, urban elementary
school children. School Psychology Quarterly,
23(4), 474-495. http://dx.doi.org/10.1037/10453830.23.4.474
Fabra-Brell, E., & Romero-Naranjo, F. J. (2017). Body
percussion: social competence between equals
using the method BAPNE in Secondary Education (Design Research). Procedia-Social and
Behavioral Sciences, 237, 1138-1142. https://
doi.org/10.1016/j.sbspro.2017.02.168
Goleman, D. (1997). Emocionalna inteligencija: zašto
možsto može biti važnija od kvocijenta inteligencija. [Emotional intelligence: why might
be more important than the quotient of intelligence.]. Mozaik knjiga.
Jašarević, V., Jašarević, H., Hadžić, S. (2016). Razvijenost kompetencija kod učenika osnovne
škole. [Development of Competences among
Elementary School Students.]. Zbornik radova
Prve međunarodne naučne konferencije InSSD.
Travnik 2016.
Jurčić, M. (2010). Nastavni kurikulum kao poticaj razvoju socijalnih kompetencija učenika. [Teaching Curriculum as Development Incentives of
Students’ Social Competences.]. Pedagogijska
istraživanja, 7(2), 205-215. https://hrcak.srce.
hr/118090
Katz, L. G., & McClellan, D. E. (1997). Fostering
children’s social competence: The teacher’s
role. National Association for the Education
of Young Children. http://psycnet.apa.org/record/2001-14077-000
Katz, L. G., McClellan, D. E., & Jakovlev, B. (1999).
Poticanje razvoja dječje socijalne kompetencije:
uloga odgajateljica i učiteljica. [Encouraging
the development of children’s social competence: the role of educators and teachers]. Educa.
Klarin, M. (2006). Razvoj djece u socijalnom kontekstu: roditelji, vršnjaci, učitelji-kontekst razvoja
djeteta. [The Development of Children in a Social Context - Parents, Peers, Teachers,the Context of Child Development.]. Zadar: Naklada
Slap
Ključević, A. (2008). Unapređenje učeničkih socijalnih
kompetencija. [Improvement of Students’ Social Competences.]. Diplomski rad. Učiteljski
fakultet,
Osijek.
https://bib.irb.hr/datoteka/558915.Socijalne_kompetencije.pdf
Magelinskaitė, Š. (2011). Pirmaklasių mokinių socialinio subrendimo ir adaptacijos mokykloje
rodiklių sąsajos. Pedagogika: Mokslo Darbai,
103, 45-51. https://www.ceeol.com/search/article-detail?id=105245
Magelinskaitė, Š., Kepalaitė, A., & Legkauskas, V.
(2014). Relationship between social competence, learning motivation, and school anxiety
in primary school. Procedia-Social and Behavioral Sciences, 116, 2936-2940. https://doi.
org/10.1016/j.sbspro.2014.01.683
Markuš, M. (2010). Socijalna kompetentnost-jedna od
ključnih kompetencija. [Competence – One of
the Key Competences.]. Napredak, 151(3-4),
432-444. http://web.a.ebscohost.com/abstract?direct=true&profile=ehost&scope=site&auth
type=crawler&jrnl=13300059&AN=58518074
&h=IWExtL7uYJspDfNWiq13V4%2fZkk%2b

www.ijcrsee.com

29

(IJCRSEE) International Journal of Cognitive Research in Science, Engineering and Education
Vol. 6, No. 1, 2018.
gVS8Tg6QOsRXdfVxzlIemWJBbL1Ve7lt77Sk
J2gKXzgEIL65I%2fwwOzugmcw%3d%3d&cr
l=c&resultNs=AdminWebAuth&resultLocal=E
rrCrlNotAuth&crlhashurl=login.aspx%3fdirect
%3dtrue%26profile%3dehost%26scope%3dsite
%26authtype%3dcrawler%26jrnl%3d13300059
%26AN%3d58518074
Mlinarević, V., & Tomas, S. (2010). Partnerstvo roditelja i odgojitelja-čimbenik razvoja socijalne kompetencije djeteta. [Partnership between Parents
and Preschool Teachers – Factor for Developing Children’s Social Competences. ]. Magistra iadertina, 5(5), 143-158. http://bib.irb.hr/
datoteka/510126.Microsoft_Word_.Partnerstvo_roditelja_i_odgojitelja.pdf
Opić, S. (2010). Mogući program razvoja socijalne
kompetencije učenika u primarnom obrazovanju. [A Possible Programme for the Development
of Social Competence of Pupils in Primary Education.]. Pedagogijska istraživanja, 7(2), 219228 https://hrcak.srce.hr/118095
Opić, S. (2012). Neke dvojbe u primjeni faktorske analize u području istraživanja odgoja i obrazovanja
(pedagogiji). [Some Doubts about the Use of
Factor Analysis in the Field of Research Education (Pedagogy).]. Školski vjesnik: časopis za
pedagogijsku teoriju i praksu, 61(4). 481-496.
https://hrcak.srce.hr/94781
Pečjak, S., Puklek Levpušček, M., Valenčič Zuljan, M.,
Kalin, J., & Peklaj, C. (2009). Students’ social
behaviour in relation to their academic achievement in primary and secondary school: Teacher’s perspective. Psihologijske teme, 18(1), 5574. https://hrcak.srce.hr/39917
Previšić, V. (1999). Pedagoško-socijalna obzorja
nasilja (i agresivnosti) u školi. U: Agresivnost
u školi. Ur.. H. [Pedagogical-social Observations of Violence (and Aggression) at School.].
U: Agresivnost u školi. Ur.. H. [Aggression at
School.]. Vrgoč, Zagreb, 1999, str. 15-27.
Previšić, V. (2003). Suvremeni učitelj: odgojitelj-medijator-socijalni integrator. U: Učitelj–učenik–
škola. [Contemporary teacher: educator, mediator and social integrator.]. Ur. I. Prskalo, S.
Vučak, Petrinja, VUŠ i HPK, 2, 13-20.
Selimović, H, Selimović, Z. (2009). Kako roditelji
podstiču kompetencije svoje djece. [How Parents
Encourage Competencies in their Children.].
Pedagoška stvarnost, 3-4, pp. 424-439, Novi
Sad. https://www.scribd.com/doc/117957331/
PEDAGO%C5%A0KA-STVARNOST
Suzić, N. (2005). Pedagogija za XXI vijek. [Pedagogy
for the 21st Century.]. Banja Luka: TT-Centar.
https://s3.amazonaws.com/academia.edu.documents/33726244/Nenad_Suzic-_Pedagogija_
za_21_vijek.pdf?AWSAccessKeyId=AKIAIW
OWYYGZ2Y53UL3A&Expires=1521382759&Signature=4ccbA2QaVJsPux2POtHmURx
L33Y%3D&response-content-disposition=inli
ne%3B%20filename%3DNenad_Suzic-_Pedagogija_za_21_vijek.pdf
Šipek, K. (2016). Socijalne vještine djece školske dobi:
dobne i spolne razlike. [School-age Children’s
Social Skills Development: Age and Gender differences.]. Diplomski rad. Učiteljski fakultet,
Sveučilište u Zagrebu. https://repozitorij.
ufzg.unizg.hr/islandora/object/ufzg%3A152/
datastream/PDF/view
Tatalović Vorkapić, S., & Lončarić, D. (2014). Validacija hrvatske verzije ljestvice socio-emocionalne
30

dobrobiti i otpornosti predškolske djece. [The
Validation of the Croatian Version of the Socioemotional Well-being and Resilience Scale in
Preschool Children.]. Hrvatska revija za rehabilitacijska istraživanja, 50(2), 102-117. https://
hrcak.srce.hr/131196
Vinaj, A. (2014). Odnos socijalnih vještina, depresivnih
simptoma i školskog uspjeha kod srednjoškolaca
[Relationship between Social Skills, Depressive
Symptoms and School Success among High
School Students.]. (Doctoral dissertation, Josip
Juraj Strossmayer University of Osijek. Faculty
of Humanities and Social Sciences.) https://zir.
nsk.hr/islandora/object/ffos%3A898
Zrilić, S. (2010). Kvaliteta komunikacije i socijalni
odnosi u razredu. [Communication Quality and
Social Relationships in the Classroom.]. Pedagogijska istraživanja, 7(2), 231-240. https://
hrcak.srce.hr/index.php?show=clanak&id_clanak_jezik=174490

www.ijcrsee.com

